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FOREWORD 



The West Virginia Department of Educat'ton tias identified education :i] goals toward wtuch educational activtlies 
in public schools are (directed Theseeducationat goals include achievement of Iifeskills that enable girls and boys to 
respond to the demands and challenges of daily living. Educating young people to be competent consumers is one 
means of attaining educational goals for West Virginia. 

Learning to manage, to buy *v'"sety. to save an^ invest, to protect oneself from unscrupulous practices, and to 
understand the responsibilities of being a tax paying cittZen are important life skills. 

Consumer EducBtion 5 & ActMties, Resources and IVa/ua//ondescnbesactivities which teachersmayutihzeas 
they Qu^de students toward competence In these area^. It is anticipated that the use of thjs document and its cum^ 
panion, Consumer Education K 12. Concepts* Compjtencies and Learner Outcomes, will result in young consumers 
who can responsibly interact with the free enterprise economy. 



Phil E. Suiter 

Assistant State Superintendent^ 
Bureau of Learning Systems 
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WHY SHOULD CONSUMER EDUCATION BE INCLUDED IN 
WEST VIRGINIA SCHOOLS? 



The Prestdenfs Committee on Consumer ^nterest summarizes the role of consumer education as follows. 

The purposes of consumer education are to help each student evolve his own value 
, system, develop a sound decision-making procedure based upon his values, evaluate 
alternatives in the marketplace and get the best buys for his money, understanding his 
rights and responsibilities as a consumer *r» our society, and fulfill his role in directing afree 
enterprise system. 

Clearly, consumer education can bndge the gap between the school environment of the student and the real 
world of consumer choices. !n classrooms which encourage studentb to make choices based upon knowledge and 
thejr own values while seeking information in a rational manner, consumer education can reinforce the importance of 
school for living. 



Suggested GuidehfiOh fof ConsumOf Education {Washington. The Presidents Committee on Consumer 
Interest), p. 2 ^ 





WHAT SKILLS SHOULD BE EMPHASIZED IN THE TEACHING 
OF CONSUMER EDUCATION? 



Consumer competence requires sound decision making. In a country that offers many gjods and services^ 
choices must be based on values and personal resouice^, Cornptstence *n analyzing consumer informattun ts neces- 
sary to make intelligent decisions related tj personal preferences Competent consumers t^an make wiSe dectSiOns in 
choosing how to satisfy wants and needs. Focusuig upon deciSiOn- making as an essentiGl ingredient of competent 
consumer uehaviOf gives students practice m the democratic process. Knowing theitmits and extent uf personal free* 
doms together with rights and responsibilities in the marketplace are directly related to Cit,zt;nsh:p education. 

Aiding students to clarify Ihtir own values iS another essential component of consumer education. When boys 
and girls recognize the beliefs which undtnlie their behavior, they can buy in the rnarketplcni^e latherthap be sold or 
influenced by external forces not compatible with their own goals 

Value riafification isthe subjective base of deciSion-making^ tht^ objective base is the collection and application 
of data. Teaching students how to make gooddecisions* based upon ar* analysis ol informi:*tion, is crucial in a world of 
expanding knowledge. It is important to leach students critical thiiikir^g, a good consumtT education program aids 
them in learning how to learn as well as what to learn. 

The Wesj Virginia consumer education curriculum utilizes deoiSlOn-mdkl^lg^ valuing and inquiry processes, 
Compelenc*GS, learner outcomes and suggested activities are ilt?*>jgned lo foster ihe ability to use these essential 
processes to increase satisfaction with personal consumer activity. 
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HOW SHOULD THE CONSUMER EDUCATION CURniCULUM 
BE STRUCTURED? 

Abilit^o Junction as competent consumers ib developed over time and through a mynad of classroom and life 
expenences The sheer niimbers of competencies required lor adequate consumer funclionrjng necessitate mtrc- 
ductron OT consumer education concepts as soon as students entut thu school program Concepts lobe miroduced 
at three grade spans (K 4 5 8. 9-l2) und^ir each o' the organizing behaviurs are presented in the Tabie on p^ge 6. 
Examination of the curriculum reveals that learner outcomes and suggested activities for grades K-4 emphasize the 
relationship of the beys and girls m those grades to their individual families, classmdteSp and communit/. Thecurricu- 
lum lor grades 5-8 emphasizes concept attainment vyithm the m<3cioeconomic framework uf consumer activity Stu- 
dents m grades 9 12 focus on their role^ ^^s fu*dre adults as thuy establish houscliuids and families 

J' 

In addition to incorporating consumer education concepts at all gradu ievelE^, it is diso nucussary to organize the 
concepts ^nto behavioral patterns of consumer act-vity The suggested curriculum organizes consumer education - 
concepts Into five processes The organizing processes include managing, saving and invosting, buying, protet^ting * 
and sharing Concepts necessary for understanding and utilizing Ihu processes :ihould be studied in relation to these 
larger processes to prevent fragmented learning 

MANAGING ~ K/ianaging is the activity whxh mvolvus recugnizing need^ and wants. 
set*ing goals and priorities, deciding on the use of resources, making plans and carrying 
thern oitt Managing involves managing money.orbudgetinrg.in all of its phases. It includes 
the use of skills m planning a budget, developing a workable systum of record keeping, de- 
terming when Credit will be iise^;!. analyzing the costs of credit, determmmg net worth posi- 
tion and deciding when investments m human capital need to be made While the concept 
of managing focuses on use of money and other resource^*, we mubt remember that a basic 
, activity of managing is del*' * rTiining what goals will best^t. based on personal and/or tamity 

P values Determining a 'ife style is a function of managing also 

SAVING AND INVESTING - The second essential consumer activity which students 
must useeff^tively is ?aving and investing This activity involves choosing ways m which 
money wiil be retained for luture use Consumers wiil not use all their money for meeting 
present needs and wants The activity requires competence in handling the concepts of 
interest, fixed and variable returns, savings instruments, set^unties and forced saving It 
requires an understanding of hov* banks and other investment institutions operate as well 
as examining reasons for saving The concept of saving ;md investing is introduced at the 
5-8 level 
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BUYJNGJ^Xtte ihisd organizing aclivity in which all consumers engage *s buymg.Th*i> 
act vUy reqiiylfs knowledge of many concepts. It involves seeking a balance between pur- 
chase of goods and seryjces, knowledge of the functions of buyers andsellerSi producers 
and consumers, and the role of supply, demand and sicarciiji and prof It in determining price. 
!nte!hgent buying also presupposes knowledge of the distiibutjon system and encompass- 
es the use of advertising and propaganda, merc^iandismgi labeling and product testing 
The buying activity is where much of ilie njtiy tty" of consumer education is essential. 
To get the most for their money, Jt is necessary that consumers possess up-to-date know- 
ledge ut theaitributes of products. Ways of evaluating quality and terms commonly used 
m the marketp^ ice are also examined, 

PROTECTING - Protecting involves understanding how laws protect consumers. The 
process includes use of contracts, warranties and product safety as a means of prcueclion 
I* encompasses methods of seeking redress for grievances, deception and fraud. Protect- 
ing IS a means of dealing with economic risk and thus includes knowledge of insurance asa 
means of preventing severe economic loss, 

SHARING " The final organizing activity is sharing, Thi3 activity focuses on v^aysof 
dividing the scarce resources our world possesses and includes the concepts of rationrng, 
conservation and the v^hole question of public goodsand services. The concepts of taxes 
and voting are necessary if those public decisions we make to provide goods and services 
available to all are to be intelligent ones.TheconceptiQf wills, estates and trusts as sharing 
activ'Uies are included since they provide the legal means of shanng one's private v^^alth 
with others. 



HOW CAN THIS DOCUMENT BE USED TO DEVELOP 
CONSUMER COMPETENCE? 

Consumer Education 5-8. Acttvittes. Hesoyrces and Evaiuatton divided into two major sections Seotion 1 
identiiitiS ihe specmo concepts, competencies and learner outcomes which aie the target of the middle childhood 
consumer education cutficulum Section H describes the instructiOiial activities, resources and methods of 
evaluation wh^uh teachers may ase m developing learning competence. At the top of each pagept activities* the 
specific concept, competency and learner oulcome iS repeated for teacher convenience. In some cases, severdl 
activities aie needed to de^^elopapartiLulat learner behavior. Also, each outcome does not necessarily have specific 
evciluation methud listed Some evaluation i& cumulative and measures several outcomes. Inaddrtion, this document 
iS not to bt; interpreted as the minimal oi maximal program for all leainats. Rather it is to be use^dasa guideline for 
developing local curncuium and for designing instru:;tional strategies whicti meet n^^eds of paiticular individuals 
grades 5 to 8 The ^hart on the adioming page show*> the relationship of middle childhood concepts to those of 
successive levels. 
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OVERVIEW 

Consumer Concepts K-1 2 



GRAPE 
LEVEL 


1. MANAGING 


\l SAVING/INVESTING 


HL BUYING 


IV, PROTECTING 


V. SHARING 


K-4 


NEEDS AND WANTS 
RESOURCES 
SCARCITY 
GOALS AND 
PFtlORITJES 
PLANNING 




GOODS AND SERVICES 

PRODUCER-CONSUMER 

BUYER-SELLER 

MONEY 

PRICE 

OPPORTUNITY COST 


LAWS 




5-8 


INCOME 
BUDGET 
WAGES 
CREDiT 


INTEREST 

BANKS 

SAViNGS^ 


MARKETPLACE 

PRODUCTION 

DISTRIBUTION 

LABOR-MANAGEMENT 

CAPITAL 

SUPPLY AND DEMAND 

PROFIT 

FREE MARKET 

CONSUMPTION 

PRODUCT LABELING 

ADVERTISING 

PROPAGANDA 


CONTRACT 

WARRANTY- 
GUARANTEE 

PRODUCT SAFETY 

RIGHTS AND 
RESPONSIBILITIES 


TAXES 

RATIONING 

CONSERVATION 


1 

1 

[ 

1 

[ 9-12 


1 \Cf SlYl F 
HUMAN CAP(TAL 
PURCHASING POWER 
DEBT 

ASSETS AND 
LIABILITIES 
NET WORTH 
CREDIT RATING 
BANKRUPTCY 
FINANCE 
FINANCIAL 
COUNSELING 


IIM V C ^ 1 IVI CIM 1 

FIXED VARIABLE 

RETURNS 
WEALTH 
SECURITIES 
PROPERTY 
RETIREMENT 
MORTGAGE 
FORCED SAVINGS 


DEPRECIATION 
INFLATION/ 
DEFLATION 
MERCHANDISING 
PRODUCT TESTING 
PRODUCT 

DIFFERENCES 
DEED 
TITLE 
LEASE 


RISK 

INSURANCE 


CONSUMERISM 
WILLS 
ESTATES 
TRUSTS 



r 
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Concepts, Competencies and Learner Outcomes 
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CONCEPTS 



ESSENTIAL COMPETENCIES 



LEARNER OUTCOMES 



r. MANAGING 

4 

Budget ing 
f ncome 
Wages 
Credit 



1,0 



The learner will recognize that 
budgeting is a systematic effort to 
plan and control the expenditure of 
i ncojne. 



It, 



SAVING/IMVESTIMG 
Banks 
Interest 
Savings 



2,0 



The learner will explain the services 
that banks provide for families and 
businesses: savings, loans, trans- 
actions , safety . 
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1.1 Given a specific amount of money and 
payments to te made, the learner will 
prepare a budget to balance income^ 

1.2 Given a situation 'n \jhich expendi- 
tures exceed Income, the learner will 
develop plans for obtaining nroney, 

1 3 Qlven a situation In which income is 
greater than expend i tures > the 
learner wilt formulate Dlans for 
Investing the res4;rVe, 



2.1 After visiting a bank or talkinci to a 
banker^ the learner will design and 
coastruct a mural depicting bank ^ 
servi ces , 

2.2 Given a mura^ depicting bank ser- 
vices, the learner will state whether 
ihe CO' s are assumed by the bank 

or by the consumer. 
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CONCEPTS 



ESSENTIAL COMPETENCIES 



1 1 1 
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BUVIHG 

Harketp lace ; 
Product i on 
Distribution 
Labor 

Management 

Capi ta I 

Supply and 
Demand 

Pr i ce 

Prof i t 

Consump t ion 

Competi t ion 

Advertising 

Propaganda 

Product Label ing 



3.0 The learner wi I ) identify the fo]Io^^^!n^ 
component parts of the marketplace: 
product ion ^ di s t r i but ion ^ labor , 
nianagement , capital, supply and demand 
pr i ce , prof i t , consumption , competi- 
tion, advertising., propaganda ond 
product label i ng. 
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LEARNER OUTCOMES 



Given newspapers from the local commun- 
ity^ the learner w< I I list places 
where goods and services are 
exchanged. 

From the list of businesses described 
above, the learner wfll describe the 
marketplace as a place where buyers 
and sellers meet to exchange goods j 
and services. 

From goods and services depicted in 
magazines and newspaper advertise- 
ments, the learner will expla+ffthe 
relationship between wants and needs 
and i terns produced. 

Having played a marketplace game, 
the learner will explain how supply 
and demand influence the pri&e of 
goods and services- 
Given descriptions of the market" 
place, the learner will i den ti fy 
factors of production (i,e,, land, 
labor, capita] and management). 

Given selected market situations, 
the learner will class i fy them as 
either competitive or monopolistic. 

Given several types of advertise- 
ments, the learner will identify and 
descri be the techniques used* 



CONCEPTS 


ESSENTIAL COMPETENCIES 


LEARNER OUTCOMES 








6.3 


Given a real or^jjiu 1 ated situation, 
the learner wi H explain the con- 
sumer's rights in the marketplace to 
be safe, tc be informed, to have a 
choice^ to be heard, to be protected 
and to be educated. 








SA 


Given a rea] or simulated situation, 
the learner wiM determine areas of 
inanufacturlna and senino in the 
marketplace. 




V, SHARING 










Taxes 
Rdt ion i ng 
Conservat ion 


7.0 The learner will demonstrate how 

taxation, conservat ion , and ration ing 
affect the redistribution of 
resources . 


7.) 
7.2 


Given information on the West 
Virginia tax dollar and how it is 
spent, the learner will describe how 
that sharing of resources benefits 
the citizens of the state. 

Given a hypothetical situation where 
scarcity of resources exists, the 
learner win explain how rationing 
and conservation aid in sharing those 
liinited resources. 






• 


7.3 


Given a simulated situation where a 
shortage exists (i.e*, water), the 
learner will prepare a solution to 
the problem acceptable to all 
persons affected by the shortage. 


VJ 
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CONCEPTS 


ESSENTIAL COMPETENCIES 


LEARNER OUTCOMES 


Marketp 1 ace 

IV, PROTECTING 

Cont ract 

Warranty/ 
Guarantee 

Product Safety 


^,0 The learner will di st i ngui &h the 
Interrelationships of the elements 
in the marketplace, 

5,0 The learne/ wi U relate how war ran"* 
ties/guarantees, contracts and 
product safety contribute to the 
protection of producers and consumers. 


3,8 Given several examples, the learner 
will evaluate an advertisement in 
relation to criteria established for 
good advertisement,' 

3,3 Having played a Brand Name Game, the 
learner wi ' ' explain the effects of 
advertising on our perception of 
needs and wants, 

3J0 Given product labels, the learner 
will indicate their usefulness to 
producers in marketing and to 
consumers in matching products to 
speci f i c wants and needs. 

4,1 As a class project, the learner will 
create and conduct a business and 
analyze how the component parts of 
the marketplace operate in that 
s\X uat ion, 

5,1 Having examined sample contracts and 
discussec! their provisions, the 
learner wf M list the essential 
features of, a contract. 

5*2 Given a contract to examine, the 

learner will state how the contract 
protects the buyer and the seller. 
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CONCEPTS 


ESSENTIAL COMPETENCIES 


LEARNER OUTCOMES 


Rights and 
Respons t bi 1 1 1 ies 


6,0 The learner will identify ethical 
behavior In the marketplace, 

\ 


5,3 Having examined, a sample warranty/, 
guarantee, the learner will list 
the essential features of the 
warranty /guarantee. 

5-^ Given a warranty/guarantee to 

e><amine, the learner will state how 
the contract protects the buyer and 
sel ler, 

5.5 Given a list of common household 
items> the learner will identify 
safety features related to their use, 

5.6 Given provisions of laws related to 
product safety, the learner will pre- 
pare an exhibit which demonstrates 
where these laws have been applied. 

6,1 Given real or simulated experiences^ 
the learner will determine areas of ^ 
consumer respons i bi ) i ty in regard to 
shoplifting^ mishandling of products 
and consideration of the proper use 
of goods, 

6*2 Having identified ethicai practices 
in the marketplace^ the learner will 
internalize ethical practices for 
his/her market behavior. 



12. 
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SECTION M 



SNTRODUCTION TO ACTIVjjTES, RESOURCES AND 

EVALUATION 



The following section describes activit^e^, resources and e^alL^ation for those concepts, competencies and 
learner Outcomes .dentjfied appropriate fqf/thildren grades 5-8, f or conver^iencesake, the specific concept, essej[i- 
tial Gomptftency and iearnef ootcomgjMfoted at the top of each »^age. l/i some cases, a sirfgle learner outcome may 
require severai activities. Also, npl^'Svery outcome has* a separatt? evaluation Since several outcomes may be mea* 
Sured by a single evaluation Jp^mque. Resojrces for learner outcomes are i»sted only when t^cy require jnatfinals 
Qot generally at hand. 
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I. MANAGING 



CONCEPT. BUDGETING, INCOME, WAGES AND 'CREDIT 

ESSENTIAL COMPETENCY: 1 *0 The learner wi 1 I recognize that budg3ting is a systematic effort to plan and 

control the expenditure of Income, 

LEARNER OUTCOME. K] Given a specific amount of money and payments to be made, the learner will 

prepare a budget to balance income with expenditures* 



ACTIVITIES 


RESOURCE ■ 


r ■ 

EVALUATION 


U (a) Collect budget plans and 
have students c^ ^are the 
several types; 6e sure to in- 
clude concepts such as credit 

and lay aways as a means of 
budget! ng, 

(b) Give the class an 
opportunity to plan and carry 
out a money making activity 
such as d bdke sale. After 
corv^leting the sale, the stu- 
dents take the total amount of 
money and make a budget for 
the class expenditures such ^ 
as trips^ materials, etc* cnac 
they plan to buy, 

(c) Given an unlimited amount 
of money and a catalog, the 
student is asked to make a 
list of all items he/she would 
like to purchase. The student 
is then asked to limit the 
list of items to those iie/she 
could purchase If given a set 
amount of money. The student 
is nw buying '^on a budget* 

Cont'd 


examples of budget plans 
cataiog(s) 

newspaper(s) and grocery store 
flyer(s) 

1 


1,1 Given several types of budget plahs 
and a set amount of moneys the 
student will set up a budget using 
his/her plan. 

Student's finished work, can, be 
checked for math accuracy. Student 
can be asked to choose the concept 
'^budget" from an examp le/non*- 
exainple situation to verify concept 
understanding. 

Students, given a blank circle graph 
on a worksheet, can correctly divide 
the graph into correct amounts to 
equal 100^, when given a sample 
bijdget. 



-4 *^ 



16 



.'"I. MANAGING ' * ' ' 

V 

t 

CONCfTPT: BUDGETrNG, INCOME, WAGES AND CREDIT 

ESSENTIAL COMPETENCY; KO The learner will recognize that budgeting is a systeniatic effort to p1c.n and 

control the expenditure of Income. 
LEARNER OUTCOME m continuation of M 



ACTIVITIES 


RESOURCE 


EVALUATION 


1.1 COHT'O 






Discuss decision making that 
had to take ptace and the 
effects of the decision. 






(d) Using a dally newspaper 
and grocery store flyers, have 
students plan a grocery shop- 
ping trip. Mother wl II be 
away for a few days and she 
gives the student $25*00 to 
buy the food needed. Include 
the supporting concepts of 
nut r i tlous , non-nut ri tlous ; 
needs vs* wants; specials and 
"good buys we 1 gh ts , measures 
of various products In relat- 
ion to prices; known brands 
vs. cheaper, unknown brands, 
etc* 






(e) The teacher win ask\ 
volunteer to tell hw much 
money he/she has with him/her. 
Then ask the student when he/ 
^he win be getting more money 

Cont'd 
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^ I . MANAGING 



CONCEPT; BUDGETING^ INCOME, WAGES AND CREDIT 
ESSENTIAL COMPETENCY 
LEARNER OUTCOME: 



1.0 The learner will recognize that budgeting is a systemativ, effort to plan and 
control the expenditure of income. 



I.I Continuation of 



ACTIVITIES 



RESOURCE 



EVALUATION 



ERIC 



K) CONT'D 



At this point the student will 
tell what his/her expenditures 
wilt be from that monent until 
receiving additional funds. 
Have him/her list the expenses 
witii the amounts required for 
each. Thi s is actual ly the 
beginning of budgeting* 

(f) Have: students, given a 
tneoretical "allowance'* of 
$1.00 per week, decide upon 
a weekly budget for managing 
their Fjioney* Decision making, 
math skills and the budget 
concept should be stressed 
consistent with the student's 
age and experience. 

(g) Have students develop an 
imaginary family^ a father^ 
mother, and three children - 

ages , , , grades 

, , . Then make 

a list of expenses for a year 

Cont'd 



*^ave students comolete the folloivina: 

1. Classify the following foods into 
two groups; nutritious foods and 
non"nutritious foods. Milk, candy, 
pop, pork chops > orange juice. 

2. Explain the difference between your 
needs and your wants. 

3. Given $5.00 to spend, which of the 
following ways would you spend it. 
(Be sure your choices do not add up 
to more than $5.00.) 

(list of choices , etc.) 

Explain in your own words what "bud- 
get** msans to you* 

(a) What items would appear on the 
budget of 

(1 ) a farmer 

(2) a rock and roll star 

(3) Evil Kneival 
W) a truck driver 

(b) What items would be on everyone*s 
budget? 
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I. MANAGING 

t 

CONCEPT: BUDGETING, INCOME, WAGES AND CREDIT 

ESSENTIAL COMBETENCY: 1,0 The learner wi It recognize that budgeting is a -sys tenat i c effort to plan and control 

the expenditure of income. 
LEARNER OUTCOME: I.I Continuation of I.I 



ACTIVITIES 


RESOURCE 


EVALUATION 


M CONT'D 

for the family and plan a 
budget for them* The income 
for the year is $]2,000* 




M COi^T'D 

(b) Student's finished written work 
can be checked fo^r math accuracy* 
Students can be asked to choose the 
concept "budget" from an example/ 
non"exampIe situation to verify 
Concept understand i ng, 

(c) Given an amount of money and a 
set of expenses the student will 
construct a budget for a month* 



19 
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1. MANAGING 



CONCEPT: BUDGETING, INCOME^ WAGES AND CREDIT 



ESSENTIAL COMPETENCY: 
LEARNER OUTCOME: 



1,0 The learner will recognize that budgeting is a systematic effort to plan and contro) 

the expenditure of Income, 
K2 Given a situation in which expenditures exceed income, the learner w^JJ^develop plans 

for obtaining money,- 
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ACTIVITIES 



RESOURCE 



EVALUATION 



1.2 (a) Discuss advantages and dis^ 
advantages of a budget including 
unexpected expend! tures > credit > 
etc, 

(b) Given a specific monthly 
income, make a simulated situa* 
tion in which items included in 
budget expenses add up to fnore 
than the income* Let students 
discuss in groups their ideas for 
balancing the budg^et* Let each 
group then report their Ideas to 
the entire class. List all of 
these on the board* After all 
have been given^ discuss ell 
possibilities, their consequences 
and decide upon the most appro- 
priate alternatives, 

(c) Groups make a list of situa- 
tions that might cause their 
budget to, be insufficient,* 
Discuss these* Given a fixed 
amount of incotne and a list of 
normal expenditures, have 
students decide what choices they 
could make should one of these 
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I ^ HANAG I NG < 



CONCEPT: BUDGETING, INCOME, WAGES AND CREDIT 



ESSENTIAL COMPETENCY: 
LEARNER OUTCOME: 



t.O The learner will recognize that budgeting is a syst/^mati c effort to plan and 
control the expenditure of income. 

K2 Continuation of K2 



ACTIVITIES 



RESOURCE 



EVALUATION 



2 CONT'D 

unexpected expenditures pop 
Ljp^ The students then analyze 
and revisfe their budgets. 

(d) Students may share their 
experiences with planning and 
following their own budget 
with groups of others. 



1-2 (a) Evaluate through oral comments, 
(b) Oral or written verification 
of understanding may be veri- 
fied through the following: 
(Examples are given) 

1. Explain what it may mean if I 
tell you a family has bills 
(owes money for goods and 
services) for more than 100^ of 
i ts ' i ncoroe . 

2. Why do some famHies put away 
part of thelN;^i ncome in savings? 
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I . MANAG I NG 



CONCEPT: BUDGETING, INCOME, WA'iES AMD CREDIT 
ESSENTIAL COMI- ETENCY: 
LEARNER OUTCOME: 



3'S 



0 



1,0 Th^ tearnef^vwl 1 1 recognize that budgeting Is 3 systematic effort to plan and 
control thetf expendi ture of income, 

t,3 'Given a situation in which income Is greater than expenditures, the learner 
wi 1 1 formulate p] ans for i nvest ing the reserve , 



ACTIVITIES 



1,3 (a) Reverse the situation so 
that the incoine is greater 
than the stated expenditures, 
(See (a) and (b) of 1,2) 
Follow preceding procedure in 
Activity 1.2, allowing groups 
to name many alternatives* 
List and discuss each possi-* 
bi I i ty for di scussion. 

(b) Students visit a banker, 
stockbroker, rea I estate 
broker, etc* and discuss 

var i ous forms of i n vestments 
and their qual ities. 

(c) After personal and family 
budget concepts are establJrsh^ 
ed, the state or national 
budget provides an extension 
for upper level students* 
Figures and percentages on the 
national budget are easily 
obta i ned, 

" Research and Report Topics: 
I, "How Our National Budget 

Cont'd 



RESOURCE 



reference books 



EVALUATION 



1,3 (a) Given the following facts 
answer questions 1-3* 



Monthly 
Expenses 



Monthly 

I n CO me 
* 

$850,00 



Food $2i40 
Rent $l50 
Payments $1 30 

(furniture, car, department store) 
UtH ity^es ■$ti46. 
Entertainment $100. 
(movies, bowling, ball games, 
trips) 
$25 
$60 

cosme^ i cs , beauty 



socia I cl ubs » 
Doctor/&eriti St 
Mi scet laneous 
(gas for car, 
parlor, etc.) 
Clothing $65 



1. Is the family living within its 
income? ^ 

2. What would you suggest to help 
balance the budget? 

3. Is there some other way Bfefeides 
reducing spending that tne 
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. * I . HANAG I NG 



CONCEPT 8UGETING. INCOME, WAGES AND CREDIT 

ESSENTIAL COMPETENCY 1.0 The learner will recognize that budgeting is a systematic effort to plan 

and controt the expenditure of income, 
LEARNER OUTCOME 1.3 Continuation of 1.3 



ACTIVITIES 


RESOURCE 


EVALUATION 


i,3 CONT'D 




1,3 CONT'D 


Has Grown Since the Beginning 




family can /peet its bills? 


of cjyr Nation and s\r\c^ Vforld 






War II/' 




(b) The student wl ) 1 actually invest 






a <;'nal I amount of money in a chosen 


2* "Items included in Our 




way and monitor the profits and 


National Budget in the I790's 




losses. 


^nd Items in Our Budget Today/' 










ic) FoI)o^^ stock reports in the 


3, 'Xomparisops of the Per- 




rtewspaper . 


cent of Our Budget Spent for 






Defense, Education, etc, with 






Some Other Countries of the 






World." 







IK SAVSMG/INVESTING 



CONCEPT. BAWKS, INTEREST, SAVINGS 

ESSENTIAL COMPETENCY; 2,0 The learner wrH explain the services that banks provide for families and businesses 

savings , loans , t rans ct ions , safety, 
LEARNER OUTCOME 2.1 After visiting a bank or talking to a banker, the learner will design and construct 

a mural depicting bank services. 



ACTIVITIES 


RESOURCE 


EVALUATION 


2,1 Introduce the topic of banks 
through discussion. Let each 
student list 5 questions con^ 
cerning what he/she thinks are a 
bank' s responst b i 1 1 1 i es . After 
each student has cornpleted the 
list, devise a class list. 

After completing the class list 
of questions^ ask what they 
think the answers to the 
questions are. Let students 
give their own answers, 

a bank, Di scuss the visit wi th 
the banker well in advance so 
he/she is aware of your specific 
areas of need. 

Construct a mural or collage 
related to information learned 
on the field trip to the bank. 


Sample ques t ions : 

(1) Where do banks get money? 

(2) Uhat are bank services? 

(3) H'.jw do banks niake a profit? 
(^) do banks get their monev 

foi^ paying enployees, util- 
ity bills, etc? 
(5) What do the terms interest, 
loans , t ransact (on , etc. , 
mean? 

Materl als i 

K listings of local area banks 

2. telephone 

3* paper and pen 


2.1 For a form of evaluation, let 
stu^ient creatively write about 
their experiences while visiting 
the bank. 
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, SAVING/IHVeSTtNG 



CONCEPT; BANKS, INTEREST, SAVINGS 

ESSENTfAL COMPETENCY. 2.0 The learner wMI explain the services that banks provide for families and businesses 

savings, loans, transactions, safety, 
LEARNER OUTCOME^ 2^2 Gl ven a mural depict ing bank services , the learner wi 1 1 state whether the costs are 

assumed by the bank or by the consumer. 



ACTIVITIES 


RESOURCE 


EVALUATION 


2,2 Conduct cl<)ss discussion about 
experiences relatincf to what 
students have learned about 
banks . 

Examp le : 

t. Who Is the most important 
pe rson in the b ank i ng sy S" 
tem7 Why? 

2, What advantages do banks 
have for you? 

3, How could the bank help you? 

If you worked in a bank, 
wtiat jcb would you want? 


1, large roll freezer paper 

2, paint 

3, brushes 
i}, magazines 
5 * g I ue 

6, magi c marker 

7* tape 

8, scissors 

mural 

board, penci I , paper 

Chi I d-made bank 

play money 

samples of: 
1 * checks 

2. Christmas club book 

3. deposi t book 
^, loans 


group discussion 

observation of the role playing 
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IK S/^VIMG/INVESTING 



CONCEPT BANKS, INTEREST, SAVINGS 



^ ESSENTIAL COMPETENCY- 
LEARNER OUTCOME 



2,0 The le^^nerv/ill explain the services that banks provide for families and businesses: 

savi ngs , loans , t r an sac t ions , safety, 
2,2 Given a mural depleting bank services^ the learner will state whether the costs are 

assumed by the bank or by the consumer. 



ACTIVITIES 



RESOURCE 



EVALUATION 



5^ What would happen if every 
one stopped putting money 
In the bank? 

6, Of all the services provided 
by the bank, who benefits 
most? 

7' Who assumes the costs for 
bank services? 



hi a simulated activity let the 
children set up a bank in the 
class room. 



•4. i 
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^ni; BUYING 



CONCEPT: MARKETPLACE j 

ESSENTIAL COMPETENCY. 3*0 The learner will identify the following component parts of the marketplace: 

production, distribution, labor, management, capital, supply and demand^ price, 

LEARNER OUTCOME. prof't, consumption, competition, advertising. Propaganda, and product labeling 

3.1 Given newspapers from local community, the learner will list places where goods 
dnd servi&ajj are exchanged. 



ACTIVITIES 


RESOURCE 


EVALUATION 


3,1 Begin by explaining the concepts 
of goods and services* Basic 
concept development activities 
first appear in Consumer Ed- 
ucation K--^^ Activities* Re- 
sources and Evaluation 
(essential competency 7*0). If 
students have not been exposed 
to this material, you may want 
to use them at this point. 

Provide the students with news-* 
papers from the local community. 
Working in groups^ have students 
make lists of places where goods 
and services are exchanged. 


Newspape rs f rom the 1 oca 1 com* 
muni ty 


- . 
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111. Bwm 



CONCEPT: MARKETPLACE 
ESSENTIAL COMPETENCY. 
LEARNER OUTCOME. 



3.0 The learner will identify the following component pans of the marketplace: 

production^ distribution, labor, Qjanagement ^ capita!^ supply and demand^ prtce^ 
profit^ consumption* competition, advertising* propaganda* and product labeling. 

3,2 From the list of businesses utilized in outcome 3.l> the learner will discribe the' 
marketplace as a place where buyers and sellers meet to exchange goods and services. 



^ ACTIVITIES 


i. 

RESOURCE 


EVALUATION 


3.2 Describe the marketplace by em- 
phasizing the following attri- 
butes; 

1. a place or location 

2. meeting of bu^^ers and 
s e * ^s " ^ 

3. exch 9e of goods or 
services 


Resource material related to 
various' servi ces * 




Introductory activities; 






What do the fol lowinV-h^ve 
i n conwnon ? 






A can of corn, an automo" 
bi le^ a book, a record^, (Al 1 
t-.re goods or products pro- 
duced by our economy). 






Another aspect of our 
economy is ^'service.** Many or- 
ganizations sell service rather 
n than products. Examples of 
' services Include transportatlonj 
education* repair* sanitation, 
recreati on , etc. 






What requirements are need" 
ed in providing a service? 







r 1 
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CONCEPT: MARKETPLACE 



ESSENTIAL COMPETENCY: 
LEARNER OUTCOME: 



3.0 The Harrier wi 1 1 i dentify the fol lowing components parts of the marketplace: 

production, distribution, labor^ management^ ^.api tal , supply and demand, prtce 
profit, consumption^ competition, advertising^ propaganda, and product labeling, 

3*2 Continuation of 3,2 ^ 



ACTIVITIES 



3,2 CONTID 



Consider the following: 

1 , special training 

2, licensing by govern^ 
ment * 

3, land^ bui I ding , 
equipment 

4» edverti sing 

Research Act i vi ty : 

Choose a service to 
explore and answer these 
quest i ons : 

What trainr^g is 
requi red? 

What qualifications must 
one meet? 

What regulationsor guide- 
lines govern the opera- 
tion of the servi ce? 



RESOURCE 



EVALUATION 



3,2. The research 
evaluate the 
of service. 



ac*^ivity can be used to 
sti'dcnt * s understanding 
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COM " EPT MARKETPLACE 

3.0 The learner will identify the following conponent parts of the marketplace: 

proOMctlon, distribution, labor, management, capital, supply and der.,jnd, price, 
profit^ consumption, competition, advertising, progaganda, and product labeling, 
3^3 From goods ^nd services depicted in magas^ines and newspaper advertisements, the 

learner wM i explain how supply aid demand influence the pri;:e cf goods and services. 





ACTIVITIES 

- — — ' 


RESOURCE 


EVALUATION 




3.3 This le*^ ner outcome pulls 

together several concepts, A 
review of Consumer Education 
K"*!, Resources & Evaluation 
(see needs & wants) may be 
helpful. Several activities on 
needs and wants are geared to 
0! der J earners < 


Newspapers and magazines 






Have the learners generate a 
list of goods and services. 
Discuss how goods and services 
rT>atch Individual wants and needs 








Have learners examine several 
advert ^ se^nents , Discuss how 
advertising i nf 1 uences wa^ts 
and needs ^*,.<J the item prj- 
duce^i. 








i 

! 

i 

I 
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ESSENTIAL COMPETENCY 
LEARNER OUTCOME 



nr. BUYING 



CONCEPT: MARKETPLACE 
ESSENTIAL COMPETENCY: 
LEARNER OUTCOME. 



3-0 



3.4 



The learner will identify the following component parts of the marketplace: 
production^ distribution, land^ labor, managei^^ent ^ capital^ supply and demand, 
pr^cej^^r^f^tpCOnsumption, competition^ monopoly^ advertising, propaganda, and 

Having played a marketplace game, the learner will explain how supply and deinand 



influence the price of goods and ^^rvijc^es. 



ACTIVITIES 



RESOURCE 



EVALUATION 



3^^ Divide the class into two groups 
of buyers and sellers. Sellers 
will have cards that say. 



SELLERS 

Vou are selling a bushel of 
apples. Try to obtain the 
best price you can but do not 
sell your L^shel for le, 
than 5 



you should have five cards for 
each price: $2, $3, 5^*, $5, 
S6, $7, $8, $3, 

Buyers will have cards that sav: 



BUYERS 

Voij <jre tu buy a bushel of 
appies. Try to obtain the 
lowest price vou can but do 

r>ot pay n>ore ^haa $ 

for a bu^he \ . 



you should have five c^rds for 
each pric*.: $1 , 53, $^4, 



Buyer and seller cards as 
spelled Out in the activity. 

Chalkboard 



Participation in and discussion of the 
simulation activity. 



erJc 



31 



III. BUYING 



CONCEPT, MARKETPLACE 
ESSENJIAL COMPETENCY: 
LEARNER OUTCOME. 



3^0 The learner will identify the following component arts of the marketplace: 

production, distribution, land> labor^ management, capital, supply and demand, 
price,prof it* consumption, competition^ monopoly^ advertising^ propaganda^ and 
product label ing. 

3.^ Continuation of 3,^ 



ACTIVITIES 



RESOURCE 



EVALUATION 



3*^ CONT»D 
$6, $7, $8 

The teacher randomly distributes 
one seller card to each seller 
and one buyer card to each buyer. 
The buyers and sellers meet to 
make transactions* Once a trans^ 
action is concluded, the seller 
reports the price to the teacher 
and this price is recorded on the 
chalkboard. For example; 



ERIC 



Price Round I 

$9 
$8 



Transactions 
Round 2 Round 3 



$7 



$6 
$5 
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lit. aUYtNG 



CONCEPT MARKETPLACE 
ESSENTIAL COMPETENCY 
LEARNER OUTCOME 



3.0 The learner will identify the following component parts of the marketplace: 

production, distribution, land, labor, management, capital, supply and demand, 
price^prof ] t, consumption, competition, monopoly, advertising, propaganda, and 
product label ing. 

3.^ Continuation of 3.^ 



ACTIVITIES 



RESOURCE 



EVALUATION 



3.^ CONT'D 



Price Round 1 



ERIC 



Transact ions 
Round 2 Round 3 



S3 
$2 



At the coociusion of the above 
transaction. ea*,h buyer and seller 
returns th^ initial card anci 
selects ^ new one and enters the 
mari<;et^> . ace * After about te.i 
m'nutes, close the market. 

Discuss vrlth students how changes 
]ri supply anJ demand relate to 
price . 

Play a second round *n the same 
manner except u^e Only two of the 
seller cards at each price, 

D i scuss : 

1. What ha\j,.^i-\e6 to prices"/ 
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\ 
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CONCEPT MARKETPLACE 



ESSENTIAL COMPETENCY 
LEARNER OUTCOME 



3.0 The learner will identify the following componei^t parts of the marketplace: 

production^ distribution^ land^ management, capita), supply and demand^ price^ 
profit, consumpt ion « competition^ monopoly^ advertising, propaganda^ and product 
label ing, 

3.^ Continuation of 3.^ 



ACTIVITIES 


RESOURCE 


EVALUATION 


3.^ COtfT'D 

1 . (Should^ go up) , 






2- Why did prices change? 
(Deniand remained the same but 
the Supply decreases at every 
price . ) 






Play a third round In the same 
manner except use only two of 
the buyer cards at each price. 












\ * What happened to prices? 
( they go down, ) 






2. Why did the price go down? 
(Supply remained constant but 
the demand at every price de- 
creased. ) 
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111. BUYING 



CONCEPT, HARteTPLACE 
ESSENTIAL COMPETENCY: 
LEARNER OUTCOME. 



3.0 The learner will identify the following component Darts of the rnarke tDl ace ; 

production- distribution, land, labor, management, capita], supply and demand, 
price^prof It* consumption, competition, monopoly, advertising, propaganda, and 
product labeling. 

3.5 Given descriptions of the marketplace, the learner will identify factors of 
production (i.e., land, labor, capital^, and management). 



ACTIVITIES 



RESOURCE 



EVALUATION 



3.5 Provide students with basic in- 
formation relating to land, 
labor, capital, and management 
dS fhe crucial factors of 
product ion. 

Ask representatives from the 
world of worki e.g., an Indepen 
dent grocer and a representative 
from a public utility to speak 
to the class about how the 
factors of production relate to 
their production of aoods and 
se rv' z^rs. 



Speakers 



Recall test to determine tf students 
can identify factors of production. 



Provide students with descriptions of 
hypothetical forms or businesses and ask 
students to identify the factors of 
product Ion 
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rrk BUYING 



CONCEPT ^MARKETPLACE 
ESSENTIAL COMPETENCY 
LEARNER OUTCOME. 



3^0 



3.6 



The learner will jdentify the following component parts of the marketplace: 

distribution, land, labor, management* capital^ supply an^d demand, 
^^r^c...»rx4- ;^r. competi tfon , monopoly , advert ! s ing > propaganda, and 

classify them as either 



production, 

pr ice> prof j t^ consumption. 



product labefing. 

Given selected market situations* the learner wl 
competitive or ntonopol istic. 



ACTIVITIES 


RESOURCE 


EVALUATION 


3,6 Provide students with the basic 
attributes or characterl st ic<; of 
compet 1 t ! ve and monopolistic 
situations. 


i 

Worksheet 


Additional wp^ksheet Items could be 
placed in a learning center, Indivld- 
uaT responses could be used for 
evaluation purposes. 


Following this input of inforn;^- 
tion, ask students to respond 
to a worksheet where they are 
given market situations and 
asked to classify them as tend-* 
ing toward con^etition or 
monopoly. The worksheet could 
include the following Items: 






K You may choose from lo 
brands of mouthwash- (C) 






2. Vou can only get your tele- 
phone from C f; P Telephone 
Co. (h) 






3* Austin's Market has a sale 
on cider ^ 5 cents below 
wholesale. (C) 






Vellow Cab Is the only cab 
that will pick you up at the 
ai rportt (M) 




\ 
f 



I^l. BUYING 



CONCEPT ADVERTISING AND PROPAGANDA 

ESSL'NTIAL COMPETENCY: 3^0 The learner will Identify the foHowJnq co^ontn^ o^^'^: ^ ^ t-i,v„ 

production > dtstributi on > I abor , rFi^nagement , cap ^ r 1 , s i^oo ■ v zx^ \ J-^ ri' : , ■ 
LEARNER OUTCOME prof 1 1 > consumption > advert 1 s 1 ng , propaoc^ncJa , ard r>T '>'Jur.t \ i i no 

3.7 Given several types of advert! s^^ments , the loar-rcr . ill t :t:-r -.^ ' ^. 
the techn tques used. 



ACTIVITIES 


RESOURCE 

: 


1 

EVALUAflON 


3. 7 E 1 1 ci t f ron;> students the! r con* 


Hagazi ne:> , newspape r^ , exa^ ) 






cept of propaganda. (Host 


of ads . 




■ ' t C-^ 1 r ' ' ' ' ■ ' z ' - 


^11 t_t_1 ■ 

answers wll probably indictee 




L. r i 




an unfa^'orable connotation to^ 


buMet t n I'OarcJ 




T r ' " ' . ^ ^ 1 . 


wdrd the world. The feet that 


old magazi ne^ 


. 


^ J- 1^/ ■ - \ \ ^ \ , ^ 


propaganda can be both harmful 


J tsors 






and he Ip f ul will come out in 


thumb tacks stapler 


■■■ 




the i^zt i vi t tes) . 


8 cards^-each namirig an<l t ; o ^ 




\ : ^ 


A b'-l .et»n board display of 


'ng a propaganda tecr>ni.Tue. 






colorful ads and a good 








■^election clipped from maga2ines 




e. 




should be aval labTe. 




r 


As jOC i ^ t 1 '.jr. v ^ f C ''frlUL I 1 t » 


Ask iearners to share sohk. 








of their favorite ads or com* 




C. 


Evc^"/0^^e '> do-nq it. ^Jhy ^Joc ' t yo^j'^^ 


fTjerciais* wny are cnere so 








fnany ads or commercials? Do 








you think advertising ts a 




I- 




good thing? 






fh*:- ttad. 




1 copy of the self-test for 


G, 


'^Dcive 3 Gt^^^^a:^^, 't 1ry>k': like o 


Provide learners with a handout 


each student. 




Cadi M 3c / 


outlining the following 




H, 


Senator Toghnrn says, ^rm in favor 


propaganda techn iques : 






of peace .^nd hutii^n cJiqnitv for el 1 
people . ' 


1. Ca''^ Stacki ng--Te 1 1 ing all 








of the "good facts" and none 








of the had. 








1, r - ■ — B ■ 
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CONCEPT ADVERT fS IMC AND f>ROPAGA*JOA 



ESSENTIAL COMPETENCY 3,0 The Jeamer will identify the following co?nponent parts of the marketplace; 

production, distribution, labor, management, capital), supply and demand, prlce^ 
LEARNER Outcome P rof I t » cons umpt ion , compet i 1 1 on , advert i s i ng , p ropaganda , and p roduct 1 abel i ng, 

3,7 Continuation of 3,7 



activities 


, 

RESOURCE 


EVALUATION 


2, Bandwagon-- con VI nci ng 
people that ^'everyone is 
doing it, so join the band* 
wagon," 

3, Plain fotks--appeaI to the 
common people* 

^» Tes t i mon i a ) - - ce I eb r i ty 
endorsement of products, 

5, Status symbols"-associat ion 
of the product with symbols 
of status, wealth, and 
prest 1 ge , 

6, Glittering generalities--* 
use of nice general state* 
ments that everyone likes, 

7, Transfers-identifying the 
product with a well known 
symbo) that is universally 
admi red* Discuss these 
eight propaganda techniques, 
Oi scuss commerci al s and the 
techniques they use. Let 
the learners go through 

} old magazines and cut out 
advertisements which they 
think illustrate the tech- 
niques , 







UK BUYING 



CONCEPT ADVfRTISiNG Afjn PftOJ^AGANDA 



ESSENTIAl COMPFTENCV 3 0 The learner ^vi 1 1 identify tht^ following cofr-ponent parts of t^e m^rketD Uc^ : 

production, distribution, labor, nanagement, capital, suppW and demand, price, 
L. F ARNER OUTCOME prof i c , cons umpt ion , co^^et i t i , advert ^ ^ tf^g, propaganda , and p raduct 1 abe ling, 

3-7 Cor>t i ^liat ion of 3-7 



ACnVITIES 


RESOURCE 


EVALUATION 


Asjist *itudenrs In sorting .-jnd 
di sp { ay i the. adve rt ? se'^ri ts 
on the buMettn boarj : r- t*^?^ 
correct -cct i on- , 

d'JCt ^nj f-t^>'^, "f^c^ to Jeve^op rin 
tid V*; r t i s e"!en t for It. The 
ddve r t i '>e^i f n t dt? ve ^ opr^r^t cou ' J 
be d radio or t e ^ c i ^ ! oi". c-^i^"'- 
^rcia) or a naga^ 1 ne or ne-::* 
paper ^d. Aft<?r th^v ^^'^-/e 
de ve 1 oped t i r advert \ benen t s , 

3dvertt'^eni>nt in te of t^r^ 
p ropaqanda t<?chn Iques d , 
Al low t * rne for each qrO'JD to 
present t^^i'i r adverti^ e^^eri t t o 
the c^ass. Ask the other stu- 
dents tn evaluate each adver- 
t i semen t af te r it i ^ p resented 
and describe the propaqard^ 
tecbn 1 que ) used. 


T ^ ' rt- cor (J* t J 

.>^^^ . V - 


0 Tape Recordi ng-J^ 1 ay a tape of actual 
adve r t i serr^en ts . Have tHe s tuder-t s i den t - 
> f^ rh^^ propaganda t^^ch^I :iuvs * 6 the 
advr,' r E ? semen ts . 

^ ' F'Ob L -^sseb sfix^nt ' f^e jd t r v t ' r ^ U>^, i j^q 

s a^v and list 3 p rooaqa^da . 1 c^^s use d 
^ ^1 t"'»^ advcT"f i se^^-n.-'-. t ' 

'J.J 1 ■ tf^tr J:.e r C ' ^ ' ^ '^t' M on . [ n 
'l'^ ' s ■■ 1 ct n tvr r ^ <j i . ' J ) 1 ! Art r 1 ^ar^ 
<>rc leuf ^it J ' ^ An r ' ^ lO^,^^ b i r Inday 
/VI tti jupt r i the 1 t , r*- + resn i nc sof t 
^}ri'\r. thd t t t^iius ^ 1 J ' jt '^'f ^ t^- 1 in popt,^" 
■ - ^ f 1 C , 3C i^f' ' :i ' " ' , 1 '^ce r L j*^ r nrT.e'^ t i 

pp'u^. If ^ 7 i i .J^)^ ^ , ^ r M 1 U 0+ M f e 

1 r d r 1 '^S' ^.^ upe ' , t ^(.^ M - r><: M c Ein ■ t a . 

3^ 




M), BUYING 



CONCEPT ADVERTISING AND PROPAGANDA 



ESSENTIAL COMPETENCY 3-0 



LEARNER OUTCOME 



3*8 



The learner wM I identify the foHowing component oart^ of the narketpJace: 
production, distribution, labor, ma'iagement, capita), supply and demand, price, 
profit, consumption, cojrspet 1 1 i op , advertising, propaganda, and product labeling. 
Given severer] examples, the learner wilt evaluate an advertlserent in relation 
to criteria established for good advertisements. 



ACTIVITIES 



RESOURCE 



EVALUATION 



3.8 As an overnight assignment, 
learner wl 1 1 bring to class 



each 
an 

example of a good advertlstt^nt 
These ads should c^ver atl forjns 
of media: televii&ion, radio, 
magazines, newspapttrs and bill- 
boards. Then the class will 
form groups to discuss "good'' 
ads. The class as a whole will 
list criteria necessary for a 
good advertisement* Divide the 
class Into groups of five. Give 
each ^roup eight identical ads. 
Each group wMI evaluate the ad> 
to determine the ^'best" ad, and 
the "worst" ad hased on the 
criteria set up by the class. 
This will be fol levied by a cla^s 
dl scuss ion compar i ng the groups * 
decisions. Two bulletin board 
displciys will be set up in the 
room. Learners will display 
exaimples of ads that meet their 
criteria on one board, and 
those that do not 00 the oth<>r. 



Identical sets of advertise- 
me<^ts for each grouD taken from 
magazi nes or nevjsp^pe rs ♦ 

Precorded ads from r.^dlo for 
each group. 

Mag32ine^ . riei.".">pH3per's . 



Student participation and response, 

final Evaluation- E^Ch student wiH make 
up an ad which meets the 9roup*s estab- 
"( i s^^ed Criteria. 



I* ^J 
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Ill, 8UV I NG 



CONCEPT ADVERTISING AND PROPAGANDA 



ESSENTIAL COMPETENCY 
LEAR^'ER OiJTCOME 



3*0 The learner wil) identify the following component parts of the marketplace: 

production, distribution, labor^ management, capital^ supply and demand, price, 
prof i t > consumpt i on , compet i t ion , advert i sing, propaganda , and product I a be I i ng, 

3-7 Continuation of 3-7 



ACTIVITIES 



RESOURCE 



EVALUATION 



3.7 CONT'D 



In this activity, the student 
is provide with a game board 
and a deck of cords. Each card 
will describe a situation in 
which One propaganda technique 
is being used. The student 
needs to identify the technique 
being used on the card and then 
he/she will be p^rmi tted to 
iDOve the number of spaces on 
the game board which the card 
states. The first person to 
reach the finish by correctly 
identifying the technique on 
the cards wi M be the winner. 

An example used on one of 
the cards might be as follov^S: 

"Everyone is buying this 
new de 1 uxe-*modern money maker! 
Pont be left out... now you can 
own one too!'* 

If you identified this as 
the Band-wagon technique , then 
you may now move the number of 
^ spaces indicated on the card. 
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m. BUYING 



CONCEPT HARKeTPLACe 
ESSENTIAL COMPETENCY 
LEARNER OUTCOME 



3-0 The learner wi H i<Jentify the following component parts of the mar^ -^tol ace : 

product i on , di s t r i but ion , 1 and , 1 abor, managemen t , capi t^l , s upp ly d demand , 
pr t ce , prof i t , consumpt i on , compet i t ion , monopoly , adve rt i s i nq , propaganda , and 
product label i ng* 

3.9 Having played the Narne Brand Game, the learner will explain the effects of 
advertising on our perception of needs and wantb. 



ACTIVITIES 



3.9 Organize students in smal ! 

groups of four or five students 
Tell them they are to make a 
list of bfands (check to make 
sure they know what a brand is) 
they would purchase if they \ient 
to a s tore to buy : 

a. Tooth paste - Crest, Colgate 

etc. 

b. Bath soap - Dial, i rish 

Spring, Coast ^ 
etc . 

c. Baseball glove - Wilson^ 

Spaul di ng J 
etcr"""*-^ — 

d. Soft drink - Coca-Cola, 

Pepsi , 7"Up, 
etc . 

e. Bread - Stroheman, Town 

Talk, Wonder, etc^ 

Ask students for their choices 
and put these on the chalkboard. 
Ask: Why did you choose tfie 
hrends you named? Head the 
discussion toward the effect of 



RESOURCE 



Chalkboard 



EVALUATION 



Have students draw a cartoon or picture 
describing the effects of advertisi'^q on 
our perception of wants and needs. 



■J 1 



Ml. BUYING 



CONCEPT MARKETPLACE 



ES^SENTIAL COMPETENCY 
LEARNER OUTCOME 



3.0 The learner will identify the following component parts of the marketplace: production, 
distribution, land, labor, management, capital, supply and demand, pr i ce, prof i t , con- 
sumption, competftion, monopoly, advertising, propaganda, and product labeling, 

3*9 Continuation of 3,9 



ACTIVITIES 



RESOURCE 



EVALUATION 



advertising by asking students 
why they didn't select: 



a, 

c > 
e . 



Toothpaste 
Bath Soap 



Treasury Brand 
Hi I Is Deodorant 
Soap 

Baseball glove Regent 
Soft drink - Double Co!a 
Bread - Kroger 



Sumtftarize the discussion by 
focusing on the relationship ^ 
between advertising and our 
perception of needs and wants. 
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Si 



CONCEPT MARKETPLACE 



ESSENTIAL COMPETENCY: 
LEARNER OUTCOME: 



3,0 The learner will identrfy 

produc t Jon, d i s tr r b(( t i on^ 

price profit, consampt ion , 
product label ing, 

3,10 Given product labels, tl>e iearn^r lO^Jiot:.^ 
market i ng and to consumers 



the \o\ lovj I ri(j cuK(pu< 
I and , 1 abor , ivana^j^.' i-^.'- 
, competition^ -^'onopf 1, 



ACTIVITIES 


RESOURCE 




3-10 Give each student a label froni 


' produc i. \ aht' ^ ^ 




a proauct, e,g,, a can cf pork 






and beans.. Ask students to 






make a list of useful inforn^a^ 






tion found on the label , 9ob^ 






sibte responses are: 


J ^ 


1 ) name of product 






2) size or weight 






3) Ingredients 






^) nutr t tioria 1 \ nf ormat ion 






5) U.S, daily recommended 






allowance of nutrients 


1 


6) priwe 


i 

s 


Oiscuss these responses anJ 


! 


describe how the label is use 




ful to both the producer ^ind 






consumer as wants and needs 






are satisfied in the market^ 






place. Provide further e labor 






tion by having students examln<^ 






and discuss labels ,rom other 






products such a*; tovs and 






f rui t drinks, 







IN eUY )NC 



ACTIVITIES 



I >t I I i r tht 1 r cufi'^un I ty , 
^ ^s^ri tt ^ j cv^e 1 r y , I r order to 
;3<* l*-r ^ r r;t t,fK' demand for the 

, ' > 1 1- t^. d* f ferent class- 
f .o(,% t^iefr own school and 
t ' t.M r nt,' I ynborhood , showi ng 
p Uj'^ J f the produc t 
Uctc(J to sell. AUo dis- 
tributt "flyers^' describing 
me jewelry and conduct sur- 
veys on how weM the product 
IS I I ked ur d i s 1 i ked . 

iti) SfiiH^nK will H^vit^e ways 
in which to sell r.he product^ 
such as taking orders from 
customers ur selling the 
^merchandise door-to-door. The 
class will invite a lawyer or 
legal assistant to explain 
legalities in selling mer* 
chandise* "Jefore this activi- 
ty^ students will be asked to 
research methods which have 

Cont'd 



PESOURCE 



'''Myers rr^ade ty st^^dents 
f ro'i^i cons r ruc t ion paper 

j e^.e I rv saiTip ies 



: \ ry 



J ewe ! 
lawyer or 



lega I ass I stant 



EVALUATION 



Teacher Will observe each student dtiring 
d questions-answer discussion with a 
lawyer or legal assistant. 

Each student will check his own progress 
through asking questions, contributing 
ideas and trying out new methods in 
selling merchandise* 




S4 



its 



or 



III. BUYING 



CONCEPT; MARKETPLACE 

ESSENTIAL COMPETENCY i,.o The learner wi I 1 di st t^c-u' s! the 

marketplace . 

LEARNER OUTCOME: i,^, continuation of A.i 



ACTIVITIES 



RESOURCE 



EVA. lATION 



k.] CONT'D 



proven to be most successful 
in selling merchandise* After 
di scuss i ng i deas , students 
wi ) I select various groups to 
handle the responsibi I i ties, 
(examples: one group may take 
orders, another group may 
de I i ve r) . 

(c) Students wilt establish a 
bank account or general fund 
fur handling the money from 
investfnents and product sales. 
Students* w[)I vote on whether 
they prefer to establish rules 
for KandMng rnoney . If they 
prefl&r a bank account^ stu^ 
<:Jent5 wi i ) be taught the 
Proper procedure for estab- 
lishing the bank account. The 
class will then take a ftet-J 
trip to the bank in order to 
'nake necessary arrangeroents . 
i( the students prefer to e*>" 
t^t>tt^h a genera) f»jnO and 

Cont*d 



money fmr; 
sales 

field trie 

ma t er J a i $ ^ 
bank accnun 

ma ter * a I s f - 
generrj I f u^^ 

school ^di t- 
place f.jf 



.1 



. ill. BUYING 



CONCEPT MARKLTPL/^CE 

ESSENTIAL COMPETENCY ^0 Tn^ l.ame, wi ) 1 u.-.ti..;..,- Vr :-..r.t.t.,,-...^. ' th.He.eot. in th. 

LEARNER OUTCOME Continu.non ^ i 



ACTIVITIES*^ 


^ — ' , 

RtSOURCE 


EVALUATION 


dec J dfc tr.i jvttep :he rc^r*. y ->i 
school, d dtscjsstof^ Wilt bt- 
held on tht- proper proc^Mure 

f ur-d , udtjrits /nil di j . - 

t ■ one f i t ^ t^if or I r., i j , 

dents w'M di-icus^i vortju^ 

Sof^jO i dCd j H< d t ^ ut- S d 
i nc t ud*^ . 0 ) ^ J J 1 nq the ^it; , 
equa I 11 y afr-OnQ s (.od^;F^l ^ , i : ■ 
(rtontjy for rj c^a^^ PJ* r y ur 
u^rr-y r,tjf-ey f.-r i f i t; f^r; 

f a ' t C ^ii j I u S K i^t' M ■ ^ ^ 
i '>:^ t +^t^- , .. 




iL^rot^re^s t^fouqh obbervln^ con c r i but i ons 
I ^lij^^j iit^ns dr.d orranyer^H^nts for 
sif drn^; profits t'ind the various ways tr 

t^v stJde^ t deve1c>p:v a^jd carries 
t ' "1 'jqi* P 1 for sperdi riff profits, iach 
' ude^T V, H ) t^t ^ v^^ 1 u<j ted or i.\ ro sjp i n te ' " 
izlif^r, idcdS offered f cKtis^, ^nj the 

1 
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IV, PROTECTING 



CONCEPT CONTRACT, WARRANTY AND GUARANTEE, PRODUCT SAFETY 



ESSENTIAL COMPETENCY 
LEARNER OUTCOME 



5.0 The learner will relate how war rani i es and guarantees, contracts, and product 
safety contributes to the protection of producers and consumers, 

5.f Having examined samples of simple contracts and discussed their provisions, the 
learner will )i^t the essential features of a contract. 



ACTIVITIES 



^-1 



Within some Subject area, the 
teacher wilt establibh a 
contract-System approach to a 
unit of study. The student 
will aqree to; (l) complete 
^ f^u^ntity of vjor*< , {2) in a 
(jiven period of tif^^e, (3) in 
f et. urn *or SOme amount of 

.mpens .1 1 \fjr) , £;<ample : "Com- 
j.Otit<:rd 'rntb .iss i gnnen t s will 
' ' ve lev, t-fM n ts each day 
J!.i tr. ti,e ao> S (50 points) i 
r • ^ r *^ \ I on f r JC t i or s 



' t r I , the tedcher ) ■ 
Mt:^' ' - to consider con* 
: f.T ^ ri i p^j to pre>ent 

^Ttv^r . Th i s corUrnct 
1 u^f J new ft;iturv , 



. I p f^tr t en pCH nt s ' ^^fi 
t ^ f ( dAv^ {$0 pc>i n t s 
^'i u tf. c^j^^he i 0 nut 
' .^n I r n ^ ase ths-" 

Con t ' ct 



RESOURCE 



EVALUATION 



in pairs, the students wi!I write a 
contract concerning exchange of services 
which contains aH features of a con- 
tract, A Second contract will be re- 
written with a condition cfauSe- 
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* IV. PROTECTING 



CONCEPT. CONTRACT, WARRANTY AND GUARANTEE^ PRODUCT SAFETY 

ESSENTIAL COMPETENCY' 5.0 The learner wM 1 relate how warranties and -guarantees, contracts, and product 

safety contribute to the protectiofv of producers and consumers. 
LEARNER OUTCOME 5*1 Continuation of 5.1 



ACTIVITIES 


RESOURCE 


EVALUATION 


S J CONT'D 

points are not earned*" 

Students will note similar*- 
ities in the two contracts 
and identify the features* 




1 



ERIC 



IV. PROTECTING 



CONCEPT CONTRACT. WARRANTY AND G^jKANTEE, PRODUCT SAFETY 



ESSENTIAL COMPETENCY 
LEARNER OUTCOME 



S.2 



L_.. 



ERIC 



5-0 The learner will relate how warranties and guarantees, contracts, and product 
safety contribute to the protection of producers and consumers, 

5-2 Given a contract to examine^ the learner wilt state how the contract protects 
the buyer and seMer. 



ACTIVITIES 



(a) Referring to the teacher- 
s t uderit cont r^c t (Act i v i ty 

establish the parallel 
rotes of buytr and seller. 

(d ) Re f err i ng to the teacher- 
3 tudent con t r act ( Act I v i ty 
S.l)t have students suggest 
cQi^trjct changes under "con- 
dittons" which would enSur^e 
A fs> ; r cent rac t . 

[^^ } "Sec uf e <3nU t^xd'^tl Qe e -'^ - 
j^t;ny service con t rac tv 
re'^^v^fU to tht: stuJentit {^au 
Jryt^r^j^ record P layers » etc . ) . 
^Jtiit + ty clOj^^es which provide 



RESOURCE 



service contracts 



EVALUATION 



In pairs^ the students will write a 
contract for an exchange of services 
TOdeled after classroom samples which 
contain ' necessary features an<J 
clearly provide some degree of protect^ 
ion to the^buyer and seller. 



so 



IV. PROTECTING 



CONCEPT; • CONTRACT^ WARRANTY AND GUARANTEE, pffODUCT SAFETY 
ESSENTIAL COMPETENCY; 5:0 
LEARNER OUTCOME;' 



5.3 
/ 



The learner will relate how warranties and guarantees, contracts and product 
safety contribute to the protection of producers andconsume'rs . 
Having examined a sample warranty and guarantee, the^earner will list tlie 
essential features of the warranty and guarantee, ;^ 



ACTIVITIES . 



RESOURCE 



EVALUATION 



5*3 (a) The teacher wM I intro- 
duce a piece of classroom 
equipment to the class which 
may need repair* in order for 
the class to dejcide wliat 
action sliould be taken with ^ 
the -equipment, the teacher 
will then introduce the 
equipment's warranty or 
guarantee to be examined. 



ERLC 



warranty or guarantee for a 
variety of goods on services 



Given a sample' warranty in class, the 
students will correctly identify the 
essential features of a warranty or 
guarantee . 



(b) Students Will be asked to 
secure a warranty or guaran- 
tee from a personal item 
(bicycle, stereo, etc*) to 
examine in class. Each stu- 
dent will pinpoint the essen- 
t i al features . 



06 
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tV.- PROTECTING 



CONCEPT. CONTRACT, WARRANTY AND GUARANTEE, PROOUCT SAFETY ■ , 

ESSENTIAL COMPETENCY: t.O The Jeai'ner will relate how warranties and guarantees, contracts and product 

safety contribute to the protection of producers and consurners. 

LEARNER OUTCOME: S-^ Given a warranty"or guarantee to examine, the learner will state how the 

contract protects the buyer and seller. 



ACTIVITIES 


RBSOURCE 


EVALUATiON 


5.^ (a) Referring toActi*vity 
5.3- the teacher will lead 
the students in listing "How 
This Contract Protects the 
Schbal" and "How This Contract 
Protects thtf Manufacturer " 

(b) Referring to Activity 
5-3j the student will list ^ ^ 
how the contract protects the 
buvftr or school - 




• 


Given a simulated experience with a 
product or service, abbreviated warranty 
or guarantee, and a description of a 
buyer-se 1 ler conf I let , the student wi 1 ) 
suggest a resolution to the conffict 

3 nuw 1 ny r\\jv\i Cne IVa r '^81 1 ty U r ^ Ua ran Lev 

protected each party. 


(c) Referring to Activity 
5-3, the students will ex- y 
change warranties and guaran- 
tees and ilst how the con--^ 
tract protegcts the seller or 
manufacturer. 


/ 
/ 


y 




(d) Lists from steps (b) and 
(c) win be compared to deter^ 
mine if both parties are 
protected. 








■ 






03 



tV. PROTCCTfNG 



CONCEPT: CONTRACT, WARRANTY AND GUARANTEE, PRODUCT SAFETY 



ESSENTIAL COMPETENCY: 
LEARNER OUTCOME: 



5.0 The learner will relate how warrant les and guarantees, contracts, and product 
safety contribute to the protection of producers and .consumers . 

5.5 Given a list of common household items, the learner will identify safety 
features reTated to their use. 



ERiC 



5.5 



ACTIVITIES 



(a) The teacher will displa/ 
various household items 
featuring safety features; 
flame resistant material » 
push"turn medicine lids^ 
protected aerosol push button 
lids, safety construction of 
children-^s toys* etc* Stj^ 
dents will list items and 
attempt to ascertain the 
safety features i n- each. 
Correct answers will be give^i^ 
demonstrared and discussed* 

(b) Students will share at 
least one additional house* 
hold item which has a safety 
feature - 

(c) A recent newspaper, 
magazine or new cl ipping wi 1 1. . 
be shored which relates to 
tragedy due to misuse or poor 
construction of a household 
item. Students are to suggest 
a possible safety feature 
which may have prevented the 
tragedy - 



100 



RESOURCE 



EVALUATION 



household i terns 



Students will illustrate a real or 
Imaginary product with a newly invented 
safety feature. 
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IV, PROTECTIHG 



CONCEPT; CONTRACT, WARRANTY AMD GUARANTEE, PRODUCT SAFETY 



ESSENTIAL COMPETENCY: 
LEARNER OUTCOME: 



5,0 The learner will relate how warranties and guarantees, contracts, and product 
safety contribute to the protection of producers and consumers, 

5,6 Given provisions of l^ws related to product safety, the learner will prepare 
an exhibit which demonstrates where these Jaws have been applied. 



ACTIVITIES 



RESOURCE 



EVALUATION 



5,6 



(o) ' Distribute information 
concerning product safety 
laws to the class through 
handouts, speakers, film/ 
f i Imstrip, etc, 

(b) The tlass wi 11 list 
products which have been 
changed in order to meet 
product safety laws. 



kt part of an exhibition entitled 
**Consumer Protection - Yesterday and 
Today'^ each pupil wiTI prepare an 
exhibit featuring one product and the 
way it was or could have been prepared 
or distributed before passage of the 
safety laws and the way it is presented 
now. 




■* IV. PROTECTING , 



CONCEPT: rights and RESP0NSIB(LITIES 



ESSENTIAL COMPETENCY: 
LEARNER OUTCOME: 



6.0 The learner'will identify ethical behavior in the marketplace, 

6.1 Given real or simulated experiences^ the learner will determine areas of consrjmer 
responsibility in regard to shoplifting^ mishandling of products and consideration 



ACTIVITIES 


- 

RESOURCE 


EVALUATION ' ' ^' 


6,1 The concepts to be presented 
are ethical and unethical 
behavior. 

Give the pretest by present- 
ing the handout of acceptable 
and nonaccep tab 1 e be ha v I ors in 
dealing with business (See 
Supplement 6, 1- I ) . 


Supplement 6. 1 -I 


^ Pretest (Supplement 6,1*1), 

Discuss student reactions. The pretest 
Is difficult to grade with a key because 
of the valOe laden responses, 

♦ 


In discussion grbups^ have the 

unethical behaviors in the 
marketplace that tiiey have 
experienced or heard about* 
Examples ; shopi i f t i ng , 
damaging merchandise^ misusing 
products or other dishonest 
practices* 






Prepare and present shi^rt 
5ki ts showing consumer^ and 
bus i nessmen i nteract ing , Some 
suggestions for skits are: 


\ 


Teacher's evaluation of group's ability ^ 
to depict ethical and unethical practices 
i n each s i tuation. 


(a) Consumer shoplifting in 
store ; 

Cont'd 


t 
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tV. PROTECTING ' ' / 

CONCEPT: rights AND RESPONSIBtLtTfEsl^ 

ESSENTIAL CQ^fifrENCY: 6^0 The learner will identify ethical behavior in the marketplace. 



LEARNER OUTCOME: 



6.1 Continuation of 6.) 



ACTIVITIES 



RESOURCE 



EVALUATION 



6.1 CONT'D 



'(b) Consumer returning an 
item of clothing after 
wearing it for a special 
occas ion ; 

(c) Oeric malces a mistalce in 
your favor when return* 
ing change; 

(d) ^ Consumer switching price 

tags in a store ; 

(e) Consumer making a com- 
plaint in store ; 

(f) ConsuRD^r damaging mer- 
chandise in store. 

Have a group design a question 
naire to be sent to local 
businesses asking such things 
as: 

(a) What is the incidence of 
shoplifting and rronetary 

' amount t^ken each 

(b) What types of mercl^andise 
are generally taken each 
year? 

Cont'd 



Student-made questionnaire 



Final evaluation: Given a written story 
sitiiation in which the main character 
exh'ibits unethical behavior, students 
will identify and correct these ^ 
behaviors. (Supplement 6j-3) 
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IV. PROTECTING 
CONCEPT: RICHTS AND RESPONSIBILITIES 

• 

■ , J,- 

ESSENTIAL COMPETENCY: 6,0, The learner will identify ethi cal behavior in the marketplace. 
LEARNER OUTPOME: 6.1 Continuation of 6.1 



ACtlVlTtES' 


^ RESOURCE 


EVALUATION " 


6,r CONT'D 

(c) Who accepts respo^ibil- 
i ty for the payinent of 
the stolen merchandise? 

(d) What steps do you take to 
discourage shoplifting? 

(e) ' What do you feel the con- 

sufner ' s respons i b i 1 i ty 
is i f he wi tnesses a 
shopi i ft i ng? 

(f) What suggest ions do you 
have for tft^e consumer 
concerning the above 
question? 

(g) What other irresponsible 
actions on the part of 
the consumer cost them 
money? Compile data 
received from the ques- 
tionnaire In chart form. 

In small groups, have student: 
develop a "Code of Ethics" 
for ^consumers. Conpare this 
with '^Consumer Code of 
Ehtics*^ 


'^Consumer Code of Ethics" 
(Supplement 6, 1-2) 
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IV. PROTECTING 



CONCEPT; rights AND r.E-^PONSiBILtTIES 

ESSENTIAL COMPRTeNCY: 6.0 The learner wMI identify ethical behavior in the marketplace. 



LEARNER OUTCOME: 



6.2 Having t dent i f i e'i ethi cal practJces^in the marketplace, the learner will 
internalize ethical practices for his/her own market behavior. 



ACTIVITIES 



RESOURCE 



EVALUATION 



6.2 Situations for group dis- 
cussions 

A. A person is observed while 
switching tags on a pair of. 
sunglasses. Th^ sales clerk ^ 
allows the customen to buy 
this ai'ticle^nd ttfen calls 
the security guar^ to arrest 
thi s person . 

8. While shopping wi th a ' 
close friend, you see him/her 
steal a watch from a display 
counter. 

C. Whi le 'browsing in a gift 
shop, you accidently knock a 
glass ornament from the shelf 
and break it. Since no one 
is tooKing, you quickly leave 
the stbre without saying*' 
anything. : 

0. When returning pop bottles 
to the local grocery storo, 
you observe the sales cierk 
Cont *d 
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IV. PROTECTING ' i 

I 
I 

I 

CONCEPT: right's^ AND RESPON^IBILITiES 

ESSENTIAL COMPETENCY: 6.0 The learner will identify ethical behavior in the marketplace* 

Learner outcome: 6.2 continuation of. 6.2 



ACTIVfTtES 




RESOURCE 




EVALUATION 


6,2 CONT'D 

j>utting rnon^y given to him 
for a produce sale into his 
pocket rather than the cash 
regi ster , 






t 


Given a written statement, the student 
will differentiate between ethical and 
uneth 1 cal pract ices , (Supp 1 ement 6.2-1) 


E, A clerk incorrectly rings 
up a sale for a ^air of jeans 
for^ $6,95 rather than $16,95, 
You say nothing and pay the 
$6.95, 

♦ 










F, After having made an 
appointment to get a hair cut, 
you find you*are unable to go 
so you forget about it. 










Bring to class types of shop- 
ping problems you and your 
family have encountered* 
1 Discus^ ways for handling 

such problems, 
1 











IV. PROTECTING 



CONCEPT: rights AND RESPONSIBILITIES 



ESSENTIAL COMPETENCY: 
LEARNER OUTCOME: 

'-^ 



6.0 The learner will i-denti'fy ethical behavior in the marketplace. 

6.3 Given a real or simulated situation, the learner will explain the consumer's rights 
in the marketplace t6 be safe, to be informed, to be heard, to have a ciiuioe, to 
' be protected and to be educated. 



ACTIVITIES 



RESOURCE 



EVALUATION 



1 



6*3 To be informed and heard: 

The teacher will bring tn an 
item which he/she says has 
been Just purchased and fcMjnd 
that it does not work proper]/ 
Generate discussion as M:o what 
might be done about it* 
(Illict possible actions and 
consider consequences of tiie 
actions . ) 

Have students interview mer* 
chants to determine various 
' policies they have in handling 
customer complaints . 

Have student's prepare a bul- 
letin board displaying labels 
from foods and clothing in 
which tiiey point out' the 
important information con-* 
sumers need to know about the 
products* The display should 
be constructed in two parts: 
^ one display depicting good 

labels which give the consumer 
considerable Information and 

Cont 'd 
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IV. PROTECTING 



CONCEPT: rights AND responsibilities 

ESSENTIAL COMPETENCY: g,o The learner will identify ethical behavior in the marketplace. 



LEARNER OUTCOME: 6.3 ptven a real or simulated situation, the learner will explain the consumer's rights 

in the marketplace to be safe, to be informed, to be heard, to have a choice, to be 
^ ' protected and to be educated. . . . 







ACTIVITIES 


RESOURCE 


EVALUATION 






6.3 CONT'D 








> 




the other depicting labels 
which provide insufficient 
information, 












^ Using the "Vellow Pages" of 
the telephone book have stti' 
dents see how many choices 
they have as to who will pro- 
vide the following goods or 
servi ces : 


VeMow pages from the phone 
book , 










(a) a bicycle in need of 
repai r; 

(b) a veterinarian for a sick 
parrot ; 

(c) ambul^ance service 

(d) a hair cut;^ 

(e) paint for the birdhouse 
you have made . 

The students will write how 
one would go about making a 
wise selection, 

1 Cont'd 
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IV. PROTECTING 



CONCEPT; rights and responsibilities' 

ESSENTIAL COMPETENCY: 6.0 The learner will identi fy ethical behavior in the marketplace. 
LEARNER OUTCOME: 6.3 Continuation of 6.3 



) 



< III 



ERIC 



ACTIVITIES 



6,3 CONT^D 



Obtain a copy of Consumer 
Report or Consumers Guide , 
Have students, select one ^ 
article and summarize the 
shopping tip it gives, Stu' 
dents'^should share the tip 
with others in the class. 

Collect for display examples^ 
of advertising whi(:h are; 

(a) informative and appealing 

(b) non" in formative^ but 
appea I ing ; 

(c) i nformati ve> ^but not 
appeal i ng; 

(d) non-informative and non" 
appealing. 

Discuss consumer responsibly itv 
in critically evaluating ad" 
verti s i ng, 

'After interviewing parents or 
friends^ students will role 

Cont'd 



RESOURCE' ^ 



Consumer Report 
ConSuiTier Gu ide 



magaz i nes , newspapers 
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EVALUATION 
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tV. PROTECTING 

CONCEPT: RIGHTS AND RESPONSIBILITIES 

ESSEN.TIAL COMPETENCY: 6.0 The learner will identify ethical behavior in the marketplace. 
LEARNER OUTCOME- 6.3 Continuation of 6.3 



ACTIVITIES 


' ^ PESOURCE 


Z*- , 

EVALUATION 


6.3 CONT'U 






play experiences, relating 
disappointing, and unfortunate 
expe^rtences In purchasing 
goods or Items of clothing 
and the course of actibn taken, 
(Designed to inculcate the 
attitudes that consumers have 
^the^^ight to* be informed >nd 
heard.) 


) 

■ / 




.Practice writing a..Ietter of 
complaint. Discuss appropriate 
ways to express concerns' wi th* 
out being rude. 


Supplement 6,3"l 


Supplement 3'3"l * 
Students will indicate if phrases would 
DC app rop r 1 a Le use in i et t e or 
complaint. 


Using the local telephone 

directory, h^ve students check 

to see if there are «ny con^ 

sumer organizations ^in the 

J rommunity* Write or telephony 

any such agencies and ask for 

information on services offer" 

ed to the consumer. Prepare 

a report listing the locaT 

organ izat ions and their func^ 

tions. Distribute to other 
1 1 Cont'd 


Telephone Directories 
Yei low Pages 
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IV. PROTECTING 



CONCEPT: RIGHTS AND RESPONSIBILITIES 

ESSENTIAL COMPETENCY: 6.0 The learner win Identify ethical behavior in the marketplace. 
LEARNER OUTCOME: 6-3 Continuation or 6-3 



ERJC 



ACTiVlTlE? 



6,3 CONT'D 



cl asses . 



Have students visit a large 
grocery store for the purpose 
of observing and studying the 
actions and behavior of the 
pedple who are buying gro" 
ceries< Take notes and spend 
enough, t;ime in the store to 
record information on the 
numerous techniques and ways 
by which people make selec"* 
,tit>ns. 

From the school library or 
city library^ check one years 
edition (Jan. * Dec) of Chang 
ing Times or Consumers Guide 
magazine to see which foods, 
for each trwnth aYe considered 
best buys for those months. 



RESOURCE 



Periodicals 



Changing Times 
Consumers Gu 



de 



EVALUATION 



Have students prepare a list of shopping 
techniques that were observed then state 
what seems to be the chief difference 
between a good shopper and a poor*one._ 

Have students prepare a poster with two 
columns. In one^ list the foods con" 
sidered best buys for each month and in 
the second column list reasons why the 
magazine editors listed these particular 
foods • . 

Devise statements and have students 
categorize them as to which consumer 
right (A, to be heard, B, to be in- 
formed, C. to have a choice, D. to be 
educated) the statement supports* 



Examp t'e: 



1 

2 

3 
k 

5. 



writing a letter of complaint 
"reading Consumers Guide * 
"using the yel low Pages 
*asking to talk to the manager of 
""a rude salesman 
reading labels 
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CONCEPT: RIGHTS AND RESPONSIBILITIES 

ESSENTIAL COMPETENCY: learner will identify ethical behavior in the marketplace, 

LEARNER OUTCOME^ Given a real or simulated situation, the learner will determine areas of 

manufacturer and seller responsibility for ethical behavior in the ina^rketpl ace . 



ACTIVITIES 



RESOURCE 



EVALUATION 



6,^ Have students Interview various 
merchants as to their feelings 
of business loss or gains due to 
unethical business practices by 
manufacturers. 

Students will list ethical and 
unethical sales practices by the 
merchants then compile this 
data in a chart form. 



Have groups role-play different 
situations concerning etliical 
and unethical practices of the 
, manufacturer or seller. 

In small groupc^ have students 
^^ke a mural depleting various 
ueceptions that the manufacturer 
or salesperson might demonstrate 
to the perspective customer. 

Given real or simulated story 
situations^ the learner will 
identify areas of manufacturer 
and seller responsibility in 
ethical and uneth i cal si tua- 
tions . 



6,^ Administer post-test using Supple- 
ment 6.1-1, Discuss learner 
reactions to items and note where 
changes in response differ from the 
pre-test situation. 



magazine^ 
newspaper 
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CONCEPT: TAXATION, RATIONING, CONSERVATION 



/ 



/ 



ESSENTIAL COMPETENCY' '^^^ learner wtll demonstrate how taxattoa> conservation, and rationing affect 

the redistribution of resources. 



LEARNER OUTCOME; 7.1 Given Irtformat Ion oi| the West Virginia 

will describe how sharing of resourr s 


tax dollar and how it is spent> the learner 
benefits the clfilzens of the state. 


ACTIVITIES 


■ 

RESOURCE 


f 

* EVALUATION 


7*1 a* Ask students to select 
pictures from newspapers and 
magazines that depict services 
o ro V i HeH hv ^ faf^^ -t^y dol lar^. 
Small groups of students should 
compilo their pictures in a 
collage and these should be 
posted around the Toom* Discuss 
similarities and differences in 
the group projects* 


newspapers 

maaaz i nes ' 
sc J ssors 
poster paper 
gl ue 


yave students create a short story 
describing what life in West Vj^rginla 
might be like If services were not 
*provided by taxation. 


b* Using the West Virginia 
riue Book, students should 
determine If the services sug^ 
oestftd in di^i Iaq^ ata ^ff-tt 
ally provided by the state of 
West Virginia*/ 


West Virginia Blue Book 




c« Discuss benefits to the 
citizens of the state from tax 
dollars* 
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t 

• V. SHARING 



CONCEPT: TAXATION, RATI ONING,^ CONSERVATI ON 
r 



ESSENTIAL COMPETENCY; 
LEARNER OUTCOME: 



7*0 The learner will demonstrate how taxation, conservat ion > and rationing affect 
the redistribution of resources, ' ' 

7.2 Given a hypothetical situation where scarcity of resources exists, the learner 

wi )^ explain how rationing and conservation aid in sharing those limited resources 



ACTIVITIES 



RHSOURCE 



EVALUATION 



7.2- (a) Using the dictionary^ 

define the term ''conservation'' 
from current events (i*e», 
conserving water in dry areas) 
everyday life (catching rain 
water or recycling rinse 
, water from automatic washers), 
and student activities (set- 
ting aside one of two bottles 
of pop for the return walk 
during a hike). Discuss the 
effects of "conserving" these 
i terns . 

(b) Ask students to imagine 
that only a few automobiles 
could be manufactured. What 
would families have to con- 
serve then? Discuss how this 
relates to sharing? 

(c) Define "rationing." 
Describe rationing programs 
from the past, e.g., sugar 
{W.W. 1 I) and gasol ine (I970'i) 
Ask the students to imagine 
that after severe limitations 

Cont'd 
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d icti onary 



Have students describe a program of 
distribution of a short supply of 
natural gas among the homes of class- 
mates. The program must incorporate 
both rationing and conservation. 
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V. SHARING 

CONCEPT: TAXATION, RATIONING. CONSERVATION 

ESSENTIAL COMPETENCY: 7,0 The learner will demonstrate how taxation, conservation, and rationing affect 

the redistribution of resources. 
. LEARNER OUTCOME: 7.2 Continuation of 7.2 





ACTIVITIES 


^ RESOURCE 


EVALUATION 


4 


7.2 


CONT'D 




















on car manufacturing for 
seven years, the industry 
produces only 1/5 of the 
needed cars. What would 
^'rationing" be in this case?. 
Discuss the effects of ratiof\" 
ing these cars* \ 






















4 














0 V 


> 


I. 

> 
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^ ^'V, SHARING 



CONCEPT: TAXATfON, RATIONING, CONSERVATION 



ESSENTIAL COMPETENCY: 
LEARNER OUTCOME: 



7.0 The learner wi i I demonstrate how taxation, conservation, and rationing affect 
the redistribution of resources. 

7*3 Given a simularted situation where a shortage exists, the learners will prepare_a 

solution to the problem that is acceptable to most persons acceptable by the shortage. 



ACTIVITIES 



RESOURCE 



EVALUATION 



7*3 Divide students into groups 
and assign each group a ro]e 
related to a water shorage 
in ^the community. The group 
is to assume the perspective 
of this role in resolving the 
problem of **How to regulate 
the resource during a period 
of resource shortage." The 
class solutlon(s) must be 
achieved by consensus. The 
roles are: 

K Consumer A - sraal I land- 
owner 

2. Consumer B " large land" 
owner 

3. Producer - Commissioner 
of local water company 
Taxation Agent - State 
Tax Bureau Manager 

5. Regulator Town Council 
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This activity can also be used to pro- 
vide an evaluation to the teacher as he/ 
she looks for use of taxation, conser- 
vation^ and rationing as possible solu- 
tions to the shortage problem. 
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Supplement 6, 1-2 



CONSUMER CODE OF ETHICS 

Consumerism is a two-way street. Many of the nation's businesses^ news media, television stations 
have risen to the cliallenge of consumerism by launching consumer information programs, complaint hotlines, 
improved warranties and through industry se 1 f- regulat ion . Dr- Oayid J, Schwartz of Georgia State University, 
who feels the consumet'ism movement has been too one-sided, has developed the following code of ethics for 
con5;umers. It shouid speal< to alt of us,: 

+ E;<lblt the same kind of honesty one expects to receive from the business firm. This means do not 
He, stecii, try tapass bad checks, defarU on payments and similar acts, 

+ Be kind and courteous in all dealings^ Give store employees a smile and pleasant thought. Recognise 
them as individuals, 

+ Read carefully all contracts ycu ar^ asked to sign. Many wild charges against business are the result 
of the consumer signing a contract he dJd not read* 

+ Have respect for the merchandise you handle. Damaging merchandise makes a^l goods cost more money to 
a 1 1 consumers, 

+ Don't inake unreasonable demands on a company's services, For example. If you can carry the merchandise 
home, why not? 

+ DonH be a shoplifter* You and all customers pay the prtctj eventually, (if you see a shoplifter in 
action, quietly inform the clerk or manager. Saying nothing is condoning the thief's action,) 

+ Don't be a price tag switcher. It's costly* Both time and money are wasted and it is dishonest, too, 

+ Don't be a used goods returner* You he'o raise prices when you do* 

+ Pay your bills when they are due- If you can*t, inform the merchant and explain why. 

+ Be completely honest in filling out credit and job applications* 

+ If a clerk makes a mistake in your favor, be as quick to point tc out as you are when the clerk makes 
a mistake in the company's favor* 

+ Follow the Golden Rule* Do Unto Business The Way You Want Business To Do Unto You, 

by ^*George" - The Hartford Times, Hartford, Connecticut 



Newsletter ^5 " January 1973 
(From NEW JERSEY CENTER FOR CONSUMER EDUCATION SERVICES) 
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Suppi ement 6*1"! 



Vlhich practices would be most acceptable in dealing with businesses? Fill in the mouth of each face to show 
what your reaction might be^ A smile f77\ indicates approval while a frown indicates disapproval 

of the action. Ky 

I* After the gas attendent has filled the tank of the car the consumer explains that he has forgotten 
his wallet and will return in ten minutes to pay for the gas. He doe^ not come back later tc pay, 

2, While shopping the consurner's child opened a box of cookies. The consumer then placed them in her 
cart so thatfthey may be checked at the check-out counter, 

3. The consumar returned a broken electric knife to a store for replacement after trying to cut a 
frozen roast instead of waiting unti» it thawed according to directions* 

After driving 20 miles to the grocery store, the consumer finds that the store does not have the 
items listed on sale* The consumer speaks harshly to the clerk because of the inconvenience. 

5, After the vacuum cleaner salesman explains the sale on Wonder sweepers the consumer signs the contra:t 
imn>ediately. Two months later the consumer wants out of the contract because he didn't realize he 
must make payments for three years* 

6* In a rush to get to her parked car before getting a ticket, the consumer dropped one of the dresses 
she was hanging on the rack and hurried out of the store* 

7, While shoppingin the toy department the consumer placed her child in a shopping cart because she 
feared the child might break sorne toys while attempting to play with them in the store, 

8, While checking the grocery sales stip the consumer discovers the clerk gave her $5*00 too much change. 
The consumer decided to keep it since she buys a lot of groceries there anyway, 

3, After choosing several items at the grocery store the consumer finds he does not have enough money for 
alt of the groceries. In order to keep his place in the check-out line» he leaves the hairtkurger on 
the she!f necir the magazines and proceeds to pay for the other items, 

10, While shopping, the consumer observes a middle-aged lady putting some jewelry in her purse* The 
consumer pretends not to noticf^ and goes about her shopping. 



7^ 



11. While shopping for a clock radio> the consusner found two similar radios. The brown one was priced $2,00 
higher than the white one. Since color seemed to be the only difference, the consumer exchanged price 
tags before checking out with the white one,; 

12, After returning from a ski trip to the mountains the consumer decided shs probably wouldn^t be able to 
go again this year. She returned the new ski outfit she purchased for the trip and obtained a full 
refund, 

* 

13- When filling out: a credit application the consumer listed the length of time working with present 
employer as two years when she had only been working for three iDOnths, 

1^, When buyl*ng a two*^piece bathing suit the consumer found that a size 7 fit for the top while size 9 fit 
for the bottom so she exchanged them on the hangers befote checking out. She left on the store hanger 
an unmatched pair, 

15, The grocery bill is due on Thursday but the consumer will not receive a paycheck until Friday, He 
explained tins fact to the grocer and made arrangements to pay later, 

16, When purchasing a car the consumer read the entire contract before signing even though the salesman 
had told him what J t contained, 

17, In order to make a complaint about a tawn mower he purchased at the store^ the consumer asks the clerk 
where he might talk with the manager, ^ 

ft 

18, When the clerk is interrupted while giving change to the consumer she looses count and gives him $2,00 
too much change. The consumer calls the clerk's attention to the mistake, 

19, Wh 1 ie f i 11 1 n9 out a cted 1 1 appl i cation the consumer answered yes to the question ''Have you ever been 
denied credit before?" even though the answer might influence the company's decision to extend him 
credi t. 

20, Without checking with the clothing store^ the consumer decided to wait until the 15th day to pay the 
balance on his account which was due on the 10th of the month. 
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SuppI emer 



Brian and Susan decided to go on a picnic* 
Since the pjcnic had not been planned In advance, 
they had to shop for food. To save" tifpe Brian 
decided to get the sandwiches while Susan chose 
the other supplies. On his way to the meat 
counter Brian Just couldn't pass up the 
grapes displayed on Ice In the'^fresh fruit 
aisle, rle paused a rnom&nt and then picked 
two or three to eat as he shopped. When he got 
to the meat counter, he chose two types of lunch 
meat since he wasn't sure which kind Susan 
liked. While choosing the meat^ Brian dis- 
covered he had mashed the loaf of bread on the 
end. He proceeded to take It back to the 
counter to exchange it. Near the end of the 
aisle, he spotted S^usan getting the paper 
plates. He Pushed to talk to her a moment, 
knocking two loaves of bread on the floor, 
Susan told Brian which lunch meat she pre- 
ferred and went to get some other items. 
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After observing that the package Susan chose 
cost 20< more than the other, Brian switched price 
tags, placed the other package of meat on the shelf 
near the paper plates and rushed to get a place in 
the check-out I i ne. 

By this tin^, Susan had finished her shopping 
and met him in the check'^out line. He got in line in 
front of Susan and two other people who were behind*^ 
her in line. The purchases came to a total of $8.6A, 
The clerk gave Brian $2,36 change for a ten dollar 
bill. Brian realized the clerk's error but said 
nothing and proceeded on the picnic* 



DIRECTIONS: 

1, Underline In red any behaviors by Brian that most 
people would consider unethical, 

2. Rewrite the story changing Brian's behavior to 
what most people would consider the ethical thing to 
do. 



Supptjlement 6*2^1 
CASE STUDY 

Mr, Davtes is returning to the west coast by airplane* When paying for his ticket Mr* Davies received 
^too much change^ but being In such a rush^ he decided not to waste any more time correcting the clerk's 
etv^or* Arriving in Los Angeles, Mr* Davles went to pick up hts luggage and Is told there would be a slight 
delay; his luggage had been misplaced* Patiently waiting, Mr, Davles goes over to the magazine stand and 
while leafing through a magazine he picks up a piece of cand^; and eats 1^ Getting Mr* Davles attention the 
clerk apologized that the luggage couldn't be found ^^nd asked Mr* Davte/ to give an estimate of the value 
of his lost goods, Mr* Davies gave him an estimate higher than the actual value of the missing luggage* 
Mr* Davles then went to the storage garage to pick up his new automobile. After checking over his 
vehicle, he reads the garage release contract very carefully, briefly complaining of the high cost of storage^ 
'and signs the papers* 

While speeding down the freeway on an extremely hot> humid day, Mr* Davies' automobile stalled forcing 
him to pull over to the side of the road. Afraid he would further complicate the problem, Mr, Dayies did 
not try to repair or tew his car into the garage* The repairman arrived twenty mintues later and quickly 
repaired the defect being very careful not to scratch the car, Mr, Davies paid him lmmeciately> thanked him 
for his prompt service and returned to his automobile to complete his trip home* 
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Supplennent 6*3-1 



Write yes if the phrase is a courteous one to use ]n a latter of concern. Write no If it Is not 
t* Your product stinks* 

2. Are you aware that.** ^ . 



3^ * I am so disgusted*** 

( wish to express my concern*** 

5* ^ How can you stay In business? 

6* *You have no brains at aH* 



7. I 'm going to sue you i f you don' t* * . 

8. J I'm so s ick of . . . 

9* Thank you for your consideration of this matter. 
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